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Abstract: This study explored the effects of curriculum innovation in Technical Education, Vocational and
Entrepreneurship Training (TEVET) faced by Technical and Vocational Teachers’ College (TVTC) in
Zambia. Through a descriptive research design and using the questionnaire, interview guide and focus group
discussion guide as means of data collection instruments, the research showed that the existence of
curriculum innovation at TVTC resulted in enhanced use of pedagogical approaches in the teaching and
learning. Further, curriculum innovation has fostered collaboration with the industry and stakeholders hence
leading to the empowering of students with relevant knowledge and skills which will in turn address the needs
of society and the labour market. Findings offer valuable insights to planners and curriculum implementers,
policy makers in the field of education at the Ministry of Education and Ministry of Technology and Science,
and other stakeholders such as Technical Education Vocational Entrepreneurship Training Authority
(TEVETA) and Technical and Vocational Education Training (TVET) institutions.

1. BACKGROUND

Curriculum innovation in the training system specifically in the Technical Education, Vocational
Entrepreneurship Training (TEVET) system is required as Boahin (2019) observed that in order to
bring out new content and teaching methods that will lead to better updated outcomes and
performance of learners. Such outcomes include relevant knowledge, skills and competencies that are
marketable either for the organization and their staffing demands, or for individuals to secure greater
employability in the wider world of work.

Technical and Vocational Education Training (TVET) institutions particularly in developing countries
including Zambia need to provide increasing number of learners with specialized skills because
specialists are increasingly in demand in all sectors of the world economy. Furthermore, it must
provide the kind of education that encourages flexibility and innovation to allow the continual
renewal of economic and social structures relevant to the fast changing world (Brown et al., 2008).
Both technical and core competencies have become increasingly valuable in the rapidly changing
labour market that requires employees to adapt to new development in technology and working
operations (World Bank, 2008). It is against this background, that it has become crucial for
developing nations to adopt a more innovative view of learning that emphasizes active intellectual
engagement, participation and discovery, rather than passive absorption and reproduction of facts.
This reform requires re-design, review and implementation of new curricula of academic programmes
that would transform the teaching and learning process. Effective reform or innovation in TVET in
developing countries also requires high-level support from educators, industry, government,
prospective learners and other relevant stakeholders. Such innovation must be customized to fit the
nation’s stage of development, political system, social structure, economic capacities, history and
cultural system (OECD, 2019).

2. THEORETICAL FRAMEWORK

Supriani et al. (2022) stated there are two types of models of the curriculum innovation process,
namely individual-oriented innovation process, and organizational-oriented innovation process.
Therefore, the model of curriculum innovation process known as organizational-oriented innovation
process guided this study. The model has the following stages. First, the initiation stage is the process
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of collecting, conceptualizing, planning, directing, and preceding the decision to adopt innovation in
the organization. The stage of initiation consists of two main activities, there are agenda-setting and
matching.

Additionally, other scholars such as Zaltman et al. (1973) indicated that organisational innovation
process involves the initiation stage and the implementation stage. Each stage is further divided into
several steps (sub-stages). The initial stage is divided into the step of knowledge and awareness,
forming an attitude towards innovation step, and decision-making. Step of knowledge and awareness
are ideas, activities, or materials observed by the adoption unit (recipient of innovation), then knowing
the existence of innovation becomes a major problem. Before innovation can be accepted the
prospective recipient already realizes that there is innovation, and thus there is an opportunity to use
innovation in the organization (Cooper, 2017).

3. LITERATURE REVIEW

The term curriculum is from a Latin word for ‘race-course’ referring to the course of deeds and
experiences through which children grow to become mature. Curriculum is all the selected activities
done in the society that are used in the learning process. It is a race experience, planned learning and
instruction which requires a learner to know things taught in class producing and understanding
language used, solving problems and making their own decisions (Ogwora et al., 2013). A curriculum
embodies the intentions of education, it is the programme of education. A curriculum carries the
beliefs, values, attitudes, skills, knowledge and all that education is about. One would wonder how
especially formal education can take place without a curriculum (Mulenga, 2018). In view of the
above, different scholars have defined the concept of curriculum differently.

The term “innovation” comes from a Latin background and means “renewal, novelty or change”
(Gonta & Tripon, 2022). In common parlance, the term innovation refers to the introduction of a new
idea, method, or device. From a management perspective, Peter Drucker suggested that innovation is
a “change that creates a new dimension of performance” (Hesselbein, Goldsmith, and Somerville,
2002).

Gonta & Tripon (2022) observed that curricular innovation means redesigning the curriculum in order
to adapt it to current requirements. These changes may have different perspectives. In TEVET,
curricular innovation aims to modify one or more curricular components, through changes regarding
the content of education, teaching methods, teacher-learner interaction, the organization of activities.
Curricular innovation involves reconceptualizing, modernizing, and optimizing the university
curriculum. This is referring to the organizational, methodological, and content side of the educational
process.

4. FACTORS AFFECTING CURRICULUM INNOVATION PROCESS

There are various factors that influence curriculum innovation process. Some of the factors that
influence curriculum innovation according to the study that was conducted Supriani et al. (2022)
include the following.

Population growth factor has far-reaching consequences on various dimensions of life, especially
education. Many educational problems are closely related to the exploding number of school-age
children. The issues directly related to education are lack of learning opportunities, the issue of the
quality of education, and the issue of the relevance of education.

The other factor is the demands for relevant educational processes. The educational problems now
faced are a very complex problem. Dalin (1978) noted that the basic factors as drivers of educational
innovation have dimensions that include technological change, behavioural change, organizational
change, social change, centrality, complexity, nature and amount of change, goal fit, and goal
stability. Technological changes are essential to the innovation process. The use of technology has an
impact on changes in methods, learning facilities, and systems in educational institutions.

In line with the previous factor are the financing factors and technical support that are a concern in
adopting technological change. Changes in the field of education along with changes in the behaviour
of the teachers, students, administrators, parents, and also other stakeholders involved. Change efforts
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are characterised by changes in behaviour and it is increasingly important to involve users in all
aspects of educational implementation from the process of initial identification of needs to the process
of implementing education.

Organizational change is another factor that was identified by Supriani et al. (2022) and it can be
interpreted as a change in the structure, decision making, role of human interaction, and
organizational functions and technologies. Changes that occur within the organization are strategic
changes for educational change in other words educational changes need to involve the entire
organization and more complex change strategies related to processes and outcomes. Social change is
said to the redistribution of power, resources, and opportunity in a system. It is possible to facilitate
social change in the education sector through the internal redistribution of resources and an
opportunity in the system. The higher the level of social change, the more important it is the link
(relationship) with the environment, and in particular the support of political and social forces that
will help change efforts.

The centrality of an innovation influences interest and commitment to adopt programs at all levels of
the institution. The importance of administration inherent in innovation provides a signal for program
implementers. In a centralized system and parliamentary engagement, ministries of education and
innovation institutions maximize opportunities for the implementation of programs, but that is not
guaranteed. Complex programs generally pose at least two conditions for planners and implementers.
First, is the initial support and commitment involved in implementation. Second, innovations are
adapted and modified during implementation to accommodate the various needs and priorities of the
different individuals and organizational units involved (Supriani et al., 2022).

Supriani et al. (2022) further highlights that in innovation, the nature and number of changes are
assumed to refer to the completeness or meaning of the change effort i.e. the individual acquires a
new technical skill or redefines or replaces an old practice. Strategies that enable individual
development and learning are essential for the successful implementation of innovation. The larger
and more difficult the changes needed will provide a more efficient strategy.

In general, individuals will work to implement innovation if the real values they embrace are aligned
with the values and goals of reform or change. If individuals do not believe in the goal of innovation
then it is highly unlikely that they will propose a learning behaviour effort or a new role. For that, it
seems necessary for the successful implementation of innovative programs to include modifications in
the design and innovation programs that are appropriate to the climate and certain priorities of the
institution. Where modifications are made in a serious attempt to make changes, instead those
modifications result in more relevant innovations and more success for the institution (Supriani et al.,
2022).

5. REASONS FOR CURRICULUM INNOVATION

Curriculum innovation is viewed as a crucial element for the future of education development.
Curriculum innovation is necessary in TEVET for teacher and learners as it serves as a guide to
educational programmes. In this regard, curriculum innovation creates newness of requirement that
schools must meet in learning and teaching. They are equally regarded as an essential for lasting or
permanent learning. It contributes to social and cultural understanding and intellectual ability (Dorgu,
2020). Various scholars have echoed various reasons for curriculum innovation. In a study that was
undertaken in Nigeria, Abdulgafar et al. (2012) noted the following as reasons for curriculum
innovation:

5.1. Societal Demands for Quality Education

Since the function of education is the liberation of minds through intellectual activities that are
capable of engendering socio-economic, political and cultural development in the world of mankind,
education cannot afford to be stagnant in the scheme of events. Therefore, there is need for curriculum
change that would provide quality education for the citizens.

5.2. Malfunction of the Existing Curriculum Contents

There is always a provision for curriculum evaluation in the curriculum planning and development
process. Thus, if after assessment, the expected goals and objectives are found short of achievement,
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then, there is need for either partial or a holistic curriculum change. Hence, Obaa (2009: 7) admitted
that “there is need for appropriate institution curriculum that is designed to be adapted to the needs of
society”.

5.3 Technological Demands

Education is a powerful instrument if well managed. In this era of global economic challenges, many
countries of the world are making effort towards the provision of technologically driven education in
order to achieve an accelerated national growth and development. It is worthy noting that Zambia is
not an exceptional in this struggle. Thus, the desire or technological advancement remains the bane
for the series of her curriculum Reforms.

5.4 Dynamic Nature of the Society

Curriculum by nature is dynamic and it is expected to change in response to the dynamic nature of
any society. For instance, Zambia’s desire to respond to the changing needs of the society regarding
the education of her citizens became noticeable after her independence in 1964. To respond
effectively to any nation’s educational needs, there must be effective concern about seeking
innovation and quality in the nation’s TEVET (Mbong, 2010).

Therefore, it is worthy to make mention that the process of curriculum innovation in any educational
system needs not to be denied the attention which it deserves if the curriculum is to address the needs
of society and stand the test of time. A well-designed innovation ought to be pursued with
seriousness, using efficient implementation strategies without any obstacles to the intended goals and
objectives.

6. CURRICULUM INNOVATIONS AND PRACTICE

The analysis of the literature on this subject matter according to Gonta and Tripon (2022) shows that
curricular innovation has been and is being studied in terms of changes in methods, forms, techniques,
means, contents, and objectives. Studying curricular innovation by defining and creating the
curriculum serves to develop and implement educational policies. Studies that approach curricular
innovation from this perspective aim to develop effective, sustainable, and developmental strategies
such as that of Bovill and Woolmer (2019) on how conceptualizations of the curriculum in higher
education influence student-staff co-creation or the studies of Franco et al. (2019), which argue about
the influence of higher education in sustainable development: introducing global goals in policy,
curriculum, and practice.

Other scholars such Davis and Krajcik (2005) have researched and notes that the great influence that
designing educational curriculum materials has on promoting teacher learning while other scholars in
the field of education studies the curriculum development process by using three models: the modern
model, the postmodern model, and the model suggested by the actor-network theory. Wall and Ryan
(2010) described the design process of curriculum innovation in terms of learning styles, policies and
procedures, curriculum tools, collaboration resources, social networking tools.

According to Ponnusamy (2019), the role of knowledge in curriculum innovation creates unique
learning trajectories, in which teacher capacities and the contexts for curriculum innovation plays an
important role.

Other researchers like Drake, Land and Tyminski (2014) suggest that using educational curriculum
materials will support the development of prospective teachers’ knowledge. In light of the process of
curriculum design, Huizinga (2014) argues the importance of collaborative teams in developing
curriculum design expertise through teacher design teams. This type of research grants teachers
opportunities for continuous development, improvement, and advancement from a didactic point of
view.

7. METHODOLOGY

This researcher employed a qualitative method approach with minimal quantitative approach to gather
data from TVTC. A purposeful sampling technique was used to select participants that included
members of staff and students at TVTC. The researcher used three instruments to collect data namely:
the questionnaires, interview guide and Focus Group Discussion guide. The data were analyzed using
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thematic analysis for the qualitative interviews and minimal quantitative data that was collected
through questionnaires were analysed using descriptive statistics in form of frequency and graphs.

8. RESEARCH FINDINGS

The findings reveal several significant effects of curriculum innovation in TEVET. Curriculum
innovation has brought about changes in the methods of teaching and improved ways of the assessing
and feedback to the students such as the use of the Learning Management System (LMS). This has led
to the lecturers using the modern way of teaching which has also brings about efficiency in the
delivery of the lessons. Further, the study revealed that curriculum innovation has brought up about
new programmes being introduced at the institution to match up with the needs and demands of the
society hence leading to improved access of education. One of the members of staff confirms this as
follows: “...content modification help us to align with advancements in knowledge, technology, or
societal changes. Curriculum innovation allows pedagogical changes focusing on introducing new
teaching methods, techniques, or instructional strategies to enhance the learning experience for
students.”

Additionally, the study revealed that the impact of these innovations is reflected in the institution's
ability to maintain its status as a grade one institution (as rated by TEVETA) and attract clients hence
creating linkages with the industry and other relevant stakeholders. However, challenges in
implementing curriculum innovation, as recommended by educational experts, have arisen due to
various reasons.

Reasons for Curriculum Innovation at TVTC

Societal Dynamic  Malfunction Technological Any other
demands for  nature of of the existing demands
quality society curriculum
education content

Figurel: Field work (2023)
The findings of the study are clearly evident that the major reasons for curriculum innovation at
TVTC as indicated by the participants is as a result of technological demands, societal demands for
quality education and dynamic nature of society. One of the students remarked, “...the impact of
curriculum innovation at TVTC is not deniable because we can not learn how our parents and
teachers learnt during their time because we need to move with time and technological modernity...”.

9. CONCLUSION

The findings of the study reveal that curriculum innovation has enhanced the pedagogical approaches
that lecturers use at the institution that has led to efficiency in the delivery of the lessons and use of

International Journal of Humanities Social Sciences and Education (IJHSSE) Page | 71



The Effects of Curriculum Innovation in Technical Education, Vocational and Entrepreneurship
Training: Perspectives from Technical and Vocational Teachers’ College, Zambia.

the LMS. Further, curriculum innovation has paved way to the introduction of new programmes that
are responsive to the needs and demands of the society and industry. The study has also revealed that
curriculum innovation leads to graduates to acquire necessary skills and knowledge that is demanded
by the labour market. Further, it can be safely be concluded that curriculum innovation enhances the
partnership and collaboration between TVTC, the industry and other stakeholders that in turn
promotes quality assurance. In light of the effect of curriculum innovation, the study went to identify
the reasons for curriculum innovation namely technological demands and dynamic nature of society
and societal demands for quality education.

Therefore, the study underscores that TEVET institutions such as TVTC need to draw up a policy for
curriculum innovation that will indicate how periodically the curriculum should be reviewed to ensure
that the institution remains relevant and effectively in the preparation of students and introduction of
new programmes in order to meet the demands of the labour market and challenges of the modern
world.
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